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The OECD  
 
South Africa has recently joined four other countries – Brazil, China, India and Indonesia – in 
establishing “enhanced engagement” with the OECD 
 
OECD had its origins in the Marshall Plan, under which the US and Canada helped to rebuild 
Europe after the Second World War. Today the OECD brings together 30 free-market democracies. 
It is the leading think-tank of the Ministries of industrialized countries, with a strong impact on every 
area of national policy, including economics and education. The Secretary General likes to call it the 
“Hub” of Global Dialogue. Some wags, notably from Ireland, call it the “Pub” of Global Dialogue! 
 
The OECD review of South African Policies for Education, released last year, aptly argues that 
quality education depends on a more integrated qualifications framework, a more relevant 
curriculum, better educators, improved school governance and increased financing. In one of its 
recommendations, the report calls upon the Department of Education to produce a policy position 
paper on teaching careers. It is my fervent hope that this teacher development summit will lay a  
strong foundation for a comprehensive policy on teacher education and teaching careers in South 
Africa. 
 
TALIS 
 
Just two weeks ago OECD released a new survey called the Teaching and Learning International 
Survey (TALIS). As the Secretary General said “TALIS provides us with the first dataset on how 
educational policies are actually implemented, as seen through the eyes of those who are on the 
front line. The survey gives us an insight into the world of education, using a sample of some 90,000 
teachers and school principals, representing over 2 million professionals in the 23 participating 
countries. The experiences and opinions of each of these educators form a key toolkit for improving 
our educational systems.” 
 
We welcome TALIS because it offers unique insights into the attitudes of teachers about their 
working conditions, school leadership, professional development, collegial feedback and appraisal, 
and other important issues in schools everywhere. The survey’s vast data base offers impressive 
evidence of teachers’ strong commitment to their profession and dedication to their students. 
Teachers have a deep desire to provide quality education for all, and are willing to work hard to 
improve their skills to meet the diverse needs of today’s challenging student populations. 
 
EI is especially positive about the findings on professional development. While 40% of respondents 
reported a lack of professional development opportunities, the data clearly show that teachers are 
eager for career-long learning. Indeed, many invest their own out-of-class time, energy, and 
personal funds in professional development. But we have cautioned that education ministries must 
not use this evidence of teachers’ willingness to pay as a reason to cut funding. It is still the 
responsibility of governments to invest in ongoing training for a capable and highly-educated 
teaching force. 
 
PISA 
 
OECD also conducts the famous PISA survey, comparing school achievements of 15 year old 
children, which is run every 3 years. The 2009 edition will be held in 62 countries. No doubt South 
Africa is considering whether to take part in the one after that in 3 years time. 
 
For us, PISA is a two-edged sword. When the results come out they get a lot of media attention, but 
they are often misused by politicians. But PISA has also provided evidence that nations can achieve 
both quality and equity in education. The outstanding example is Finland, where 15 year-olds not 
only get the best average scores on reading, maths and science, but do so right across the socio-
economic stratas of society. 
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This question of equity across society is of course of fundamental importance in South Africa, and 
PISA might one day help to foster analysis of how to achieve it. But I should also give you a 
warning. Some of our governments seem to think that we can improve education by measuring so-
called outcomes, by using indicators like PISA and others. This was the approach of the Bush 
administration is the US, of the Blair government in the UK, where they fell into the trap of “league 
tables” and today of the Rudd government in Australia. 
 
But let me say something that should be obvious: you don’t improve anything, let alone education, 
by simply measuring it. All that indicators can do is to help inform the search for solutions. 
 
Meanwhile, we do know that teacher development is central to the improvement of education for all 
– to the achievement of excellence in our schools, to quality and equity. 

 
 
 
The financial and economic crisis  
 
It has taken 15 years for this national summit to be convened. It is vitally necessary. But it also 
comes at a time when the worst financial and economic crisis in 70 year is about to hit the South 
Africa economy. 
 
For a few months back in November 2008 it seemed that the crisis might be limited to the countries 
of the North. Eight months later, we know that is not the case. This is the first truly global crisis of the 
age of globalization. All countries are affected. 
 
Already in South Africa you were grappling with high levels of unemployment and with issues like 
migration across the border from neighboring countries. Now it is going to get worse. The ILO said 
last week that worldwide unemployment will increase by 59 million this year and that 200 million 
more people will sink into poverty. 
 
We are especially worried about the impact on the public sector and on education budgets. Those 
in the US were affected first, but have been rescued in the short term by the Obama Stimulus 
Package (which saved the jobs of some 500,000 American teachers!). Eastern and Central Europe 
are being hit right now, with huge cuts in public sector budgets. (In Latvia teachers’ salaries have 
been cut by 40 to 70 %!!) 
 
The developing countries of Africa and other regions are going to get hit very badly, as financial 
flows from the North simply dry up. The World Bank announced last week that private capital flows 
to developing countries this year will be only one quarter of the 2007 level. One Quarter! (I recently 
visited Nepal where in remote areas pupil-teacher ratio has crossed the 300 mark!) 
 
For Western Europe and the emerging economies like South Africa, the worst is yet to come. 
Economists tell us that wherever there is an economic downturn, the impact on government 
revenues and therefore on public sector budgets will lag behind. The impact of this major crisis will 
be felt in those education systems later this year, and in the future - nobody really knows for how 
long. And when recovery finally comes, there will be, again, a lag in positive results for government 
revenues. 
 
So we are in for a rough time in the public sector. EI’s Executive Board has looked at this carefully. 
We are totally committed to defending resources for education. I have no doubt that everyone in 
this room shares that commitment. 
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But we also have to be realistic. The pressures on public budgets are going to grow. Defending 
education will not be enough. We must go on the offensive, be pro-active. 
 
Our message to governments around the world is: We are not part of the problem; we - the 
education sector - are part of the solution. Investing in people, in education is the smart strategy 
for recovery. 
 
Nations that want to build a sustainable recovery must invest 
 
 In primary and secondary education for our future generations 
 In Vocational Education and training. In a down turn, it’s time to upskill 
 In Early Childhood Education, for an equal start for all children and equity for families, 

including single parent families. 
 In Higher Education and Research, keeping standards of excellence and capacity for 

innovation.   
 And last but not least, in the support staff who help to make our schools, colleges and 

universities, safe and effective places of learning. 
 
In all of this people are the key. And to achieve these goals, we must invest in the people of 
education. 
 
EI and its affiliates will mobilize around these key messages. We will also mobilize around a set of 
values. 
 
Education International has a vision. That vision encompasses principles of democracy, of equity 
and equality of opportunity, non-discrimination and social justice. They are the antithesis of 
ideologies built upon authoritarianism on the one hand, or on greed and unrestrained pursuit of self 
interest on the other. They include concepts of solidarity and collective responsibility as well as 
individual liberty. Their foundation is respect for fundamental human rights. These values taken 
together form the basis for EI’s defense of public education – quality public education for all. 
 
They provide the common ground upon which can be constructed a discourse with governments, 
with international agencies – and ultimately with public opinion via the media. They provide the 
basis for mobilization beyond the ranks of educators, to include other key actors, including parents 
and fellow trade unionists, and activists in civil society organizations. They also form a basis for 
dialogue within the economic actors of society, particularly the organizations of business and 
industry. 
 
Colleagues, your summit can play a vital role – pursuing those values through teacher 
development.  
 
I know that all of EI’s affiliates in South Africa are committed to the important process you are 
beginning here this week. I feel sure that you are on the right path. I am also sure that this summit 
will have an impact well beyond the borders of South Africa – across the African Continent and 
around the world 
 
Again, I commend you, warmly and sincerely, for the initiative of convening this summit.  
 
I wish you great success.  
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2.2 Minister of Basic Education, Angie Motshekga, MP, Education 
Budget Speech (2009/10) 

 

Honourable Speaker 
Honourable Members 
Honoured guests 

Ladies and gentlemen 

The theme of my speech today is "Together achieving quality education and access for all". 

In presenting this budget, I therefore draw on the manifesto of the ruling party, as informed by the 
resolutions adopted at Polokwane, as well as on the Medium Term Strategic Framework of 
government, and the President's State of the Nation address. The underlying theme of all these is the 
fact that the ANC has declared education to be a top priority of this government, and has also declared 
that we can do more by working together. 

In the 15 years of democratic rule, there have been significant achievements in education, especially in 
regard to access. A recent report by child gauge has noted that we have achieved universal primary 
education, in line with the Millennium Development Goals (MDGs) and have also achieved gender 
parity in education. More children are staying at school until matric, and it is estimated that about 85% of 
children now receiving 12 years of education either in schools or colleges. 

We are also taking steps towards improving the quality of education, as shown by the independently 
conducted annual national assessments. In 2008, the results in numeracy and literacy were some 30% 
higher that in 2007, an improvement that the OECD described as "significant and unprecedented". Our 
matric results have stabilised over the past few years despite a general consensus that the curriculum is 
a more demanding one, and that the examinations have got much tougher. Despite the many 
achievements we pride ourselves over, we acknowledge that many challenges remain. 

If we are to make true the instructions of our President that teachers are in class and on time and 
learners in class studying, a number of things have to be put right. The approach is informed by the 
belief that "together we can do more" and that we need to make education a "societal" matter. 

Much progress has been made in moving the system away from the precepts of Apartheid education. 
More children attend school and more attend without the burden of school fees. More children 
participate in school nutrition programmes and in an expanded curriculum. More teachers and principals 
are exposed to in service development than ever before. And more provision has been made to 
improve the infrastructure of schooling especially in rural areas of the country. That massive challenges 
remain is widely acknowledged; that qualitative changes in education have been effected cannot be 
denied. 

The findings of the Professor Jonathan Jansen's committee on National Education Evaluation and 
Development Unit (NEEDU) confirms what we all know, what the view is outside there and reasons for 
a general lack of public confidence in our education system. 

"Throughout the country in each of the provinces, from government officials, unionists, and teachers 
alike the Committee heard the strongest expressions of concern, often in very passionate terms, that 
there was an indisputable crisis in education, and that it needed to be resolved; indeed, it would be a 
serious mistake to underestimate the depth and intensity of concern among all education stakeholders." 
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The report goes on to say that", "this does not mean, also that there are not pockets or excellence 
within the school system, among districts, and even within provincial structures. The Committee found 
striking evidence of exceptionality. Such observations, on the one hand, give cause for hope but on the 
other hand give because of concern since the school system cannot be transformed as a system on the 
basis of exceptional performance among the few. It is fundamental to the vision of government that all 
schools especially in disadvantaged communities is a priceless resource when trying to lift the standard 
and improve the practice of the rest of the education system." 

A number of challenges continue to bedevil our schooling system and these include and are not limited 
to: 

Accountability 

The school accountability system is weak, uneven and limited in scope. The accountability system is 
weak because of a pervasive culture of resistance to strong measures of accountability within schools 
and not only teachers should be singled out for attention of failing schools, the accountability net 
stretches wider than individual teachers. The system needs to improve coordination of support at all 
levels. 

Accountability must of necessity account for performance at all levels from the teacher, to the principal, 
to the governors, to the district, provincial and national department authorities. While the teacher is 
undoubtedly the most important influence on learning in the classroom, the extent to which the act of 
teaching is nested within other supporting contexts cannot be overstated. 

More important, it is important that there must be consequences for every action. Teachers on time, 
daily teaching, learners learning is non negotiable. The teacher on time and teaching also needs to be 
assisted by ensuring that the system begins to confront some of the more fundamental problems in the 
system viz. curriculum organisation and school dysfunctional related challenges 

We are all aware of incidents whereby our schools lose valuable teaching time because of absentee 
teachers, incompetent principals, and under-prepared district officials. The culture of teaching and 
learning has, for all intents and purposes, disappeared in most rural and township schools. 

These teachers we want in class on time teaching are also reported to be feeling overwhelmed by 
never-ending external demands on their work and making them resentful and being distracted from 
their work. Teacher's dedication, commitment, work ethics are key, time on task and careful use of time 
is also very key to quality instruction and quantity of instruction. The same report, I am quoting from, 
Speaker, has this to say 

"There also appears to be continuing problems around curriculum. There is still suspicion about 
outcomes based education. There remain, in some provinces, very articulate expressions by school 
managers and teachers about the failure of curriculum implementation to address the basic 
competences of literacy and numeracy in schools." 

The teacher in class on time teaching will be confronted by the following challenges which she or has to 
attend to in order to support the learners, high levels of poverty, youth criminality, hunger, malnutrition, 
drugs, violence, teenage pregnancy, etc. Again as a community we have to develop measures to 
address this. Our President has also called all of us to be involved in education and make education 
every bodies business. 

Strong leadership and management 
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As indicated earlier, in most instances schools stand and fall at the feet of its leadership. 

Resources 

For historical reasons that are well-understood, the better resourced schools and provinces are better 
able to support the education system and produce better educational outcomes. 

This is a major challenge. Despite the fact that we say this government has invested acceptable levels 
of resources in education, their proper utilisation or adequacy continues to be a challenge and we need 
to find a way of ensuring that for all the resources invested by government, there is value for money. 

There is no doubt that with the economic downturn facing us, prudent use of resources is going to be 
extremely necessary. The Director-General and heads of department will have to develop belt 
tightening measures to ensure that whatever little money we have, it is used for the education outcomes 
we have set for ourselves. 

Schools in poorer areas remain under resourced. Science is being taught without labs, children share 
books and desks, there continues to be overcrowding in the majority of our schools. 

Curriculum 

Our core product in education is curriculum delivery. This is our product and our success depends on it. 
What is its content, how is it packaged and how is it issued, marketed, received and used. 

The Minister's report on schools that work put the problem as follows: 
"In almost every school, the primary school curriculum was regarded as problematic. Many interviewees 
mentioned that learners from primary schools arrived at high school not being able to read and write 
properly; that they lacked systematic knowledge; and that they found the transition to senior grades 
difficult. 

The challenges are not simple but fortunately with almost 15 year experience some of the challenges 
are known and also well documented. In addition to the constantly mentioned challenges of alleged 
excessive paperwork burden; expensive demands; the risks of different interpretations, inadequate 
preparations of teachers there are also challenges around classroom practices resulting from the 
education system we chose as a country. We will be doing both investigations and holding public 
hearings on this matter in the next four month to make sure that we identify areas of further work and 
interventions and address them once and for all within the coming months and years. We will also look 
into matters of curriculum resource on going research and support. 

Through the establishment of National Education Evaluation and Development Unit we will not only 
evaluate schools and teachers but evaluate the entire system so that again on an ongoing basis identify 
challenges and working together with the different stakeholders affected, address them. 

There is no doubt that there is a link between educational outputs with socio political and economic 
conditions. The South Africa historical and current socio economic dynamics play a major role within 
our education system. 

Our schools' performances to a very large extent are still shaped by their social and historical contexts 
of colonialism and apartheid. Because of this our schooling system continues to be unequal, we have a 
set of few public schools in South Africa serving fewer learners which are well-endowed with impressive 
resources and facilities and produce superior academic results. On the other hand we have desperately 
poor schools with very little to show in terms of academic performance. 
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The greatest consolation is that even within these challenging conditions a number of schools have 
excelled beyond expectations. Leaders and educators in these schools appreciate the fact that our 
children's educational achievements cannot wait, all children, despite their class, race, gender and 
location deserves good quality education. The country for its economic growth and development, need 
to have all its children given an equal opportunity to develop their full potential, the very children 
themselves all of them, deserve nothing less and it is this colleagues that I think all of us as political 
head managers need to develop our programme and plans for the next 5 years should be guided by. 

In conclusion colleagues 

We have to manage our environment socio economic challenges (facing our learners), historical and 
political (mainly educators skills, work ethics, culture) systemic malfunctions – districts, provinces and 
head offices. 

Focussing on the task at hand. Let's all do what we have to do. All at the right time in a right manner. 

Part of the reason for this confidence is the re-organisation of Ministries into a Ministry of Higher 
Education and Training and a Ministry of Basic Education. This new configuration will allow for a 
dedicated focus on the respective sectors, which is certainly welcome. Basic Education includes all 
schools from Grade R to Grade 12, as well as adult literacy programmes, while Higher Education and 
Training will deal with universities and the whole field of training, including post-school education and 
training, as well as the co-ordination of the National Human Resource Development Strategy. The 
Further Education and Training (FET) Colleges will migrate to this Ministry, but it will be done in a 
responsible way, with no destabilisation of this vital sector. 

As a former MEC for Education, I believe that the new ways of working will require a new understanding 
of the respective roles of the national and provincial departments of education. We must understand 
ourselves as being parts of a single education system, with one set of objectives, one set of national 
outputs. We are fortunate in having a rich capacity in the sector, with 11 political heads to guide the 
system, and a substantial and capable set of officials to administer the system. With such an approach, 
there is no reason for us not to succeed in meeting our goals. At a national level, the Department of 
Education will place a stronger emphasis on planning and monitoring, but this will also need to be 
replicated at provincial and local levels. 

As regards the budget allocations for the financial year 2009/2010, I can record with appreciation that 
the overall budget has increased by R2,49 billion (or 12,9%) - from R18,857 billion last year to R21.287 
billion. Additional funds have been received this year for the following priorities: 
 
*higher education subsidies: R480 million 
*school nutrition: R577 million – allowed us to expand to quintile one secondary schools 
*the recapitalisation of technical schools: R5 million, to plan for implementation over the next tow years 
*the National Education Evaluation and Development Unit (the NEEDU): R6 million 
*the National Student Financial Aid Scheme (NSFAS): R63 million 
*mass literacy campaign: R443 million 
* systemic evaluation programme (R5 million), and in the further development of EMIS (R5,7 million). 

Some existing programmes on the budget deserve special mention. One of these is the NSNP, which 
feeds some 7,4 million children on a daily basis during school terms, at a cost of R2,394 billion. As a 
conditional grant on the budget of the Department, 
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We also have a conditional grant of R177 million, which is used by provinces to provide relevant life 
skills programmes in all schools. The decline in new infections among the youth is significant, and may 
be in part attributable to this programme. However the rising tide of teenage pregnancies is a great 
concern which must also be addressed, and this life-skills programme is being reviewed to see if it can 
give more attention to this aspect. 

Teachers who have to be in class teaching continuing to be a major part of our focus, and the most 
expensive and most valuable resources in our system. We have received an investment of some R700 
million this year in supporting more than 9 000 student teachers. 

Speaker, I am pleased to record that together with the teacher unions, and other stakeholders, we have 
launched the Quality Learning and Teaching Campaign ( QLTC), of which a major part relates to the 
"non-negotiables" for different components of the system. For teachers, this involves being in class, on 
time and teaching, while learners have committed to focus on learning, to respect their teachers, and to 
do their homework. Departmental officials have promised to visits schools regularly, and to provide 
them with support, while parents have volunteered to ensure that all of us play our part. Put simply, if we 
all did our job as we should, we would see the quality of education improve by leaps and bounds. 

These non-negotiable require two pillars of support. The first of these is the NEEDU, which will evaluate 
all parts of the system to unearth constraints and problems in ensuring quality education. The other 
pillar is that of effective school leadership a key component of the system. All the evidence, locally and 
internationally, shows that a good school has a good principal. There are many such examples, 
including that of Mr Timothy Mathopa who is here with us. I am pleased to recognise in the house who 
has been accompanied by his wife. Mr. Mathopa is a true hero, representing many other principals 
running schools serving some of our poorest communities. 

Mr Mathopa, I was told was a very difficult teacher, constantly fighting his former principal for poor 
leadership, lack of commitment and dedication to his work, the district which got tired of intervening in 
their fights, as part of punishing him sent him to a worst performing school, with a zero% pass so that 
he can show what he accused his principal for. Within a year he took over the new school, the results 
were 57% pass, he made all his learners move from functional maths to general maths, and then he 
improved the results further to a 92% pass rate. 

In 2006 the results became 100% pass. He is amongst the very few teachers serving poor communities 
and enrolling his own children at the same school where he is the principal. Ntate Mathopa and all the 
other many principals and educators you represent, Re a le leboha ho menahane! Thank you very 
much and you are indeed our heroes and heroines! 

You will have heard the President commit to a meeting with school principals, the message is a critical 
one in the transformation and development of education, and the department will do all it can to support 
this meeting and ensure its success. The meeting with our President, JG Zuma with principals will now 
take on the 7th August 2009 in KwaZulu-Natal. 

One key area of focus will be the rural schools in our country, many of which are inadequately provided 
for in terms of infrastructure (classrooms and basic services like water and electricity), as well as 
facilities, with a complete lack of libraries, laboratories, or even sports and playground facilities. This is 
unacceptable, and we will be partnering with the Ministry of Rural Development, as well as with other 
relevant Ministries such as public works, water affairs, and transport, to alleviate the plight of these rural 
communities. We have recently revised to school funding norms to ensure that small rural schools are 
guaranteed a minimum level of funding, irrespective of the number of learners, and we will be building 
on the successes of the Free State and North West provinces in regard to consolidating small rural 
schools through the provision of hostel accommodation. 
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Infrastructure will remain a challenge, and we will be looking at innovative funding approaches to ensure 
that we deliver decent schools in the shortest possible time. We have seen with the 2010 stadium 
building process that where there is political will, we can make a difference, and we will be taking the 
same kind of approach to school infrastructure. I hope we will be able to absorb much of the capacity, 
and retain many of the jobs that have been created in the building of stadiums, and direct these to 
building schools across the country. 

Speaker, these are but a sample of our priorities for 2009 and the rest are elaborated on in the Strategic 
Plan, which has been distributed to all members. I urge members to note the work we will be doing in 
regard to the recapitalisation of our Technical High Schools, following a successful similar process in 
regard to the FET Colleges. I must also conclude by ensuring the house that I will be keeping an eye of 
the provision of education for learners with special needs. I am concerned that we have still got too 
many children out of school – especially from poor families because of some or other disability, or other 
special need, and we are compelled to respond to this. Recall that my theme for today emphasises 
access for all, and until the last child has been brought into school we should not rest. 

Speaker, let me end by paying tribute to all the Members of the Executive Council responsible for 
Education, who have assisted in defining this agenda, and to Deputy Minister Surty, for his strong and 
capable support at all times. My thanks go also to the Director General and his senior officials, who 
have the responsibility of ensuring that this agenda is efficiently implemented. A special tribute goes to 
the Chief Financial Officer, Mr Philip Benade, who retires today after many years of service to 
government and who has delivered clean audits over an extended period. 

Thank you. 

Issued by: Department of Basic Education 

30 June 2009 
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2.3 Minister of Higher Education and Training, Dr BE Nzimande, MP, 
Education Budget Speech (2009/10) 

 
 

 “Together achieving and expanding quality and access to education and training for all.” 

Honourable speaker 
The Minister of Basic Education, the Honourable Angie Motshekga 
Deputy Minister of Basic Education, the Honourable Enver Surty 
The Chairperson of the Portfolio Committee for Basic Education, the Honourable Fatima Chohan 
The Chairperson of the Portfolio Committee for Higher Education and Training, the Honourable Marius 
Fransman 
Honourable members 
Comrades, friends and fellow citizens 

Speaker, our theme this year is “together achieving and expanding quality and access to education and 
training for all.” Quality education and training properly delivered, changes lives and makes it possible to 
achieve our vision of a better life for all our citizens. 

It is within this context that I wish to acknowledge the presence of my family and in particular my 82 year 
old mother, uMadlamini, Jamakasijadu, umama ongizalayo, who is in the house today. Ngifisa 
ukubonga kuwe Zizi ngokuzabalaza kwakho usikhulisa, usifundisa ube ungenalutho. 

In tribute to her commitment to my education and tremendous sacrifice in financing my studies through 
the mashonisas, I commit, in the context of the task I have been given, to strive to ensure that, in line 
with the African National Congress (ANC) manifesto, no poor but capable young person is excluded 
from post-school educational opportunities 

The past fifteen years have seen some extraordinary changes in education and training. We have 
managed to achieve one of the millennium development goals of universal participation in primary 
schooling. We have also significantly changed the face of our universities, where black and women 
students are now in the majority. We have similarly started the revival of our college sector and 
introduced a national skills development strategy through the Sector Education and Training Authorities. 

While we have made significant progress in terms of opening the doors of learning through increased 
access to previously disadvantaged students into the whole education system, the challenges remain 
immense, particularly regarding post-school education. 

My predecessor established the ministerial committee on post-compulsory and post-school provision to 
investigate and make policy recommendations on providing for a greater diversity of post school 
education and training options for South Africa. The report paints a bleak picture of our society. 

Many young people do not complete high school and of those who do, many cannot proceed with their 
studies because of the poor quality of their achievements, lack of resources or the lack of job 
opportunities. 

The report estimates that of the approximately 2.8 million of 18 to 24 year olds are neither in 
employment, nor education or training. This implies that over 40 percent of our youth are not 
productively engaged. This is a huge wastage of human potential and a squandered opportunity for 
social and economic development. 
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Therefore, one of our immediate tasks is to create a diverse and differentiated post school system to 
provide a diverse range of learning opportunities for youth and adults. This system will be realised 
through, amongst others, the improved alignment of the university, college and Sectoral Education and 
Training Authority (SETA) systems. 

In this regard, the scope of the new Department of Higher Education and Training will cover all public 
and private higher education institutions, colleges and the skills development sectors, which include the 
SETAs and the National Skills Authority and the National Skills Fund (NSF). 

To this end, the Minister of Labour and I are currently finalising the modalities and necessary legislative 
instruments to give effect to the decision of government to transfer skills development from the 
Department of Labour to the Department of Higher Education and Training. 

Working closely with the relevant Ministries, I also intend to establish a coherent college sector which 
includes the 50 Further Education Training (FET) colleges and other career specific colleges such as 
agricultural colleges the latter being crucial for rural skills development. Similarly, in the coming months, 
I will be working with my colleague the Minister of Basic Education and the nine provincial MECs to 
ensure the smooth transfer of the FET Colleges from provincial departments to the Department of 
Higher Education and Training. 

Speaker, today we are discussing the consolidated budget of the Department of Education, as no 
appropriation has been made to the new Department of Higher Education and Training. 

In future, the new Department of Higher Education and Training will be responsible for allocations to 
higher education institutions (estimated at R19.9 b in 2010), skills development through the SETAs and 
the NSF (estimated at R21.9 b in 2010) and FET Colleges (estimated at R3.37 b in 2010). 

The current budget of the Department of Education includes the allocation of R17.498 billion to higher 
education, (incorporating subsidy and earmarked funds for universities of R15.297 billion, an allocation 
of R2.144 billion to the National Student Financial Aid Scheme and R32.661 million to the Council on 
Higher Education) and R3.2 billion to FET Colleges, through the provincial equitable share for 
education. 

With regard to skills development, the SETA landscape is currently under review ahead of the proposed 
re-establishment of SETAs on 1 April 2010. 

In my view, there is a need for an intensive assessment of the SETAs to ensure greater accountability, 
improved employment of resources, better management of funds and streamlining and alignment of 
their operations in order that they fulfil their role as a central cog of our skills training and job creation 
machinery. I will shortly be engaging the SETAs to examine these issues and enhance their capacity to 
meet the skills needs of South Africa. 

The field of adult education and training needs re-invigoration and dedicated focus in the coming period. 
To this end, my Department will be finalising a draft White Paper towards the end of the year which 
intends proposing a range of measures to enhance and expand further and higher education and 
training opportunities for adults. In addition, the department will be finalising a proposed “matric” 
equivalent qualification appropriate for adults, through amongst others strengthening policy on 
recognition of prior learning. 
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Speaker, given the enormous challenges facing our youth, it is important that we strengthen and 
expand our colleges and make them institutions of choice. Particular focus will be placed on improving 
governance and management capacity as well as training of college lecturers and improving the skills of 
existing cohort of lecturers through universities and industry. 

Colleges will continue to provide general and specific vocational education and training and an 
important route for artisan training. In this regard, I intend exploring innovative measures that will 
strengthen the link between colleges, local communities and industries, in particular state owned 
enterprises. 

It is still our intention to increase the student enrolment at Further Education and Training colleges to at 
least 1 million by 2015. I also intend improving student articulation between the college and university 
sectors. To this end, my department will be finalising a national policy outlining the minimum entry 
requirements to university study requiring the national vocational certificate offered at colleges. 

Chairperson, with regard to higher education, we need to consolidate and deepen the transformation 
gains made over the last fifteen years, while continuously improving the access and success, 
particularly of black students at all levels of the system. Of great concern is the low level of participation 
and success of black students in particular fields of study like accounting, natural sciences, engineering 
and in research and postgraduate studies. This is particularly important as we must urgently develop 
the next generation of academics and researchers. 

With regard to access, it is imperative that poor students should not be denied the opportunity to quality 
higher education. This is a commitment that the ruling party made to the country. It is for this reason that 
I appointed a Ministerial Committee to review the efficacy of the National Student Financial Aid 
Scheme. The most important task of the committee, which will present its report by the end of the year, 
is to provide recommendations that would give effect to government’s commitment to progressively 
introduce free education for the poor up to undergraduate level. 

In addition to access, particular attention will be paid to improving success, throughput rates and the 
quality of higher education experiences, particularly for black students. This is important as the 
participation and success rate for Coloured and Africans students is still low relative to White and Indian 
students. The current enrolment and graduate output plan intends increasing graduates as a 
percentage of total enrolments to 22 percent by 2010, especially in scarce and critical skills. The 
department is in the process of setting new targets for the period beyond 2011. 

To this end, my department has earmarked R146 million this year for foundation programmes and 
qualifying institutions have been allocated teaching development grants. R1.462 billion is also 
earmarked for improving teaching, learning and residence infrastructure and academic efficiency, in this 
financial year. These funds are primarily directed at historically disadvantaged institutions and towards 
increasing the capacity of the system to produce graduates in scarce and critical skills such as 
teachers, engineers, medical doctors and plant and animal health specialists. 

The house will be aware that we recently released the report of a Ministerial Committee on 
transformation and social cohesion and the elimination of discrimination in higher education. I have 
already written to chairs of councils to discuss and respond to the report. 

We intend to convene a stakeholder summit early next year to discuss a range of issues facing higher 
education institutions, including the development of a transformation charter for the sector and the 
establishment of a permanent higher education stakeholder forum. 
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I anticipate other critical issues will include the matter of institutional autonomy, academic freedom and 
public accountability and the need to strengthen multilingualism at our universities. In this regard, we will 
explore how indigenous African languages and Afrikaans as an academic language can be 
strengthened in ways that do not impact negatively on student access, especially in specialised study 
fields and scarce skills areas. 

Speaker and honourable members, this is an exciting and challenging time in the field of education, 
training and skills development. While the challenges are great, my department and I will put in place a 
machinery and work tirelessly to unlock the education and training sector to those previously deprived 
of such prospects and fulfil our mandate to create a better life for all. 

I thank you. 

Issued by: Department of Higher Education and Training 

30 June 2009 
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3. STATEMENTS OF COMMITMENT 

 
 
3.1 Statement of Commitment by Mr Eliam Biyela on behalf of CTU-

SAOU 
 

 
The CTU-SAOU, which I represent, welcomes the conference on teacher development with high hopes 
as yet another milestone in the history of our education has been reached, we feel very proud to be 
associated with the summit. As indicated in your resource document, this CTU is made up of 
NAPTOSA, NATU, PEU and SAOU.  
 
This conference could not have been held at the right time when our country is basking in the glory of 
having staged a very successful confederations cup. The spirited performance by  Bafana Bafana in the 
competition against the world’s best and walloping of the British Lions by our rugby team, give 
testimony to our ability as a country once we all rally around the common vision. The performance of 
our teams prove that “we can”. It is this “we can” attitude which will translate our dream of effective 
teacher development programmes into a reality that results in student achievements. 
 
This conference has come at a time when there is increased pressure from the government, the public 
service and all of us to improve service delivery. The effective delivery of public education can only 
hinge on what happens within the four walls of the classroom. This is what we wish to commit our 
members to. To ensure that they undertake development that makes a difference in the lives of our 
students. Whilst there are problems with the lack of skills and knowledge among many educators, their 
greatest problem seems to be in the poor work ethic attitudes and dispositions towards work. We 
therefore need teacher development programmes that will not only skill our members and fill them with 
knowledge and competencies but also change their behaviour. Julius Nyerere, the former president of 
Tanzania and the greatest champion of development once said “people cannot be developed; they 
develop themselves by what they think and what they do.” That is why this teacher development 
summit is a collaborative effort among key stakeholders in education including ourselves as education 
practitioners.  
 
We hope that the few of us who are attending this conference will participate actively and vigorously in 
the knowledge of the fact that our members and the public out there have very high expectations from 
the conference. It is very common that conferences of this magnitude result in high sounding 
declarations and resolutions that never see the light of day.  
 
So as we commit ourselves and our members to this great cause we wish to appeal to all our partners 
in this initiative, especially the government as employer to ensure that enough resources are made 
available to make sure that our members and their classrooms are not impoverished as a result of 
programmes and activities that will flow from this noble initiative.  Our members must not be made 
materially worse off because of the demands for their development and our learners must not lose 
learning time because of our members’ preoccupation with self development. Where and when 
teachers have to leave the classroom to improve themselves, suitable arrangements should be made 
so that no classroom remains without a teacher. The presence of our international friends is an 
indication that we will not walk alone. 
 
In conclusion, I wish to commit our organization totally to this teacher development initiative, may it 
change the course of our profession and bring back the respect that the profession once had in the 
eyes of the public.  
 
I thank you, viva teacher development! 
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3.2 Statement of Commitment by Mr Mugwena Maluleke on behalf of 

CTU-SADTU 
 
 
As SADTU we believe that the key to the delivery of quality public education is well-trained and 
motivated educators. That is why this Summit is so important – not just to those who are represented 
here – but also to those who are not here today: the learners, their parents and the communities who 
are looking to us for quality learning and teaching. 
 
We believe that teacher development and support can play a huge role in breaking the vicious cycle of 
underperformance, failure and the declining status of educators. Rather, we seek to create a virtuous 
cycle in which teacher development and support empowers the teachers to provide quality teaching and 
learning in the classroom, leading to improved learner performance and outcomes, and in turn, growing 
status and self-esteem on the part of educators. 
 
In other words, drawing on the slogan of World Teachers Day: Quality Teachers for Quality Education. 
 
What do we need to get out of this Summit in order to reach these goals? We need to commit to a 
partnership of all the stakeholders based on the following principles: 
 
 That teacher development is both a right and a responsibility of teachers, and should be owned by 

them 
 
 Government is responsible nationally for providing the context in which schools function, districts 

provide support and resources are availed for teacher development 
 
 The need to develop a national integrated and coherent strategic plan for teacher development, 

which is accessible and user friendly to teachers 
 
 We need to put in place new and varied modes of delivery of teacher development to be accessible 

to every teacher in every remote village – including reopening of colleges, establishment of teacher 
development institutes, provision by trade union and professional bodies, and through distance and 
internet learning 

 
 We need programmes which are relevant to the needs of the teachers in the classroom and are of 

high quality 
 
 We need to develop a streamlined RPL (recognition of prior learning) system to assist unqualified 

teachers to reach the minimum qualification level as a matter of urgency, and to set clear objectives 
to assist all teachers to reach the level of REQV 14 within clear timeframes. 

 
We meet in the midst of a global economic meltdown. We need to resist pressures to cut back on 
education spending. With Education International we need to say clearly that education spending is not 
part of the problem. It is part of the solution. During the present downturn, as a society, we need to 
upskill to provide a solid foundation for future economic development. This will only happen if we have 
an effective education system staffed by well-trained and well-supported educators, who are active 
participants in their own professional development. 
 
With these few words, as CTU-SADTU, we commit to the Summit process and the cause of teacher 
development. 
 
I thank you. 
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3.3 Statement of Commitment by Ms Tsidi Dipholo on behalf of SACE 
 
 
As SACE we are very excited to be part of this Summit, especially as we understand that all role-
players within teacher development are present here. 
 
We are of the understanding that this Summit will clearly pronounce clear roles for each of us so as to 
synergise our work in developing the teacher. 
 
It is therefore a pleasure for us as SACE to fully commit to the outcome of this Summit and promise to 
carry forward the declaration of the Summit. 
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3.4 Statement of Commitment by Statement of Commitment by Mr Firoz 
Patel on behalf of the Department of Education (DoE) 

 
 
I am very glad to make this statement of commitment on behalf of the Department of Education. I 
speak with the blessing of the Heads of Education Departments Committee. 
 
It is appropriate that this session is chaired by the chief executive of the ETDP SETA and 
facilitated by the General Secretary of the ELRC. These bodies and their top administrators have 
played an indispensable role as sponsors and organisers of this Summit. Thank you so much. 
 
At the Round Table in April I suggested that the Teacher Development Summit was one of the 
most important initiatives for education transformation and reconstruction since our democracy 
was born 15 short years ago. This panel is the proof.  
 
The bodies we represent bear heavy responsibilities for the welfare of education in this country. 
We stand united today to express our commitment to the teachers of South Africa.  
 
We acknowledge our joint ownership of the Working Document for the Summit and commend it to 
you as the basis of our deliberations this week.  
 
The Working Document has been very carefully prepared. Each word and phrase has been 
weighed and sifted and approved collectively by our principals. Moreover, the spirit of the 
document is as important as the words themselves.  
 
The spirit in which we have worked is the spirit that underlies our joint sponsorship of the Quality 
Learning and Teaching Campaign.  
 
It is the spirit of knowing that the professional development of teachers belongs to teachers 
themselves, with support from their professional and union organisations, their employers, the 
government and the provider community, especially the Faculties of Education. 
 
It is the spirit of solidarity among stakeholders, of mutual respect and responsibility, of appreciation 
for good work done, of humility in the face of stubborn failures and missed opportunities, of 
determination to work together to undo what is wrong and to do what is right for teacher 
development. 
 
It is the spirit of knowing – 
 that we have a National Policy Framework for Teacher Education and Development, but it is 

not enough;  
 that we have many programmes for teacher evaluation and appraisal and development, but 

they are not working as well as they should; 
 that there are many role-players in teacher development but their roles are not clear and their 

capacities are uneven;  
 that we have targeted teachers in greatest need of redress and empowerment, but we must do it 

smarter and more urgently;  
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 that large resources are available for teacher development but they must be used more 

purposefully;  
 that we have a huge national reservoir of professional knowledge and creativity but it is 

under-utilised; 
 that we need a new, integrated model of teacher recruitment, education, placement, support, 

utilisation and development that will truly reflect and respond to our system’s complex 
heritage, immense diversity, greatest needs and limitless opportunities. 

 
This passage from the Working Document sums up our expectations of the Summit: 
 
We should emerge from the Summit with an understanding of the gains that have been made thus far, 
where these provide a foundation for further action, and where we need to dismantle and reassemble 
policy.  
 
We will identify weaknesses and obstacles that impede progress; agree on corrective actions that must 
be taken; and seek to resolve tensions and contradictions in the roles and responsibilities of all 
stakeholders.  
 
Finally we will commit ourselves to a realistic programme of action. Our goal is a quality teacher 
development system that is functional, coherent, effective and, most of all, valued by teachers. 
 
Chairperson, Facilitator, fellow delegates: the Departments of Education stand by that commitment.  
 
In collaboration with our partners and stakeholders we will do our utmost to make it happen. 
 
I thank you. 
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